
AP World History: Summer Assignment (2020-2021) 
Mr.Babichenko (Rm.C306) 

(Contact Information: Denis.Babichenko@apsva.us) 
 

Hello students! Welcome to 2020-2021 AP World History class. First of all, I must commend you 
for challenging yourself and taking on a college-level class so early (for most of you) in your high school 
career. Secondly, I hope you are excited about being a student in AP World History. I really enjoy 
teaching the course for many reasons, but the top three are: (1) AP World History is truly a WORLD 
history class where you will learn about historic developments across different regions and time periods; 
(2) The course facilitates development or further advancement of your critical thinking and writing skills; 
and (3) Experiencing AP-level workload and pacing will prepare you for other challenging classes in high 
school and beyond.  To preview the “skills” so crucial for academic success in the class, you are strongly 
encouraged to complete the following summer assignment. 
 

Why should you do the AP World History Summer Assignment? 
 

1. The assignment previews skills you will need to succeed in the class.  They include: 
primary and secondary source analysis, argument construction (thesis, evidence, and 
body paragraph structure), contextualization (understanding “big picture” historic 
processes and their impact on individuals), ability to evaluate and assess changes and 
continuities between and within societies, and ability to find causation, similarities, as 
well as differences among historic developments.  

 
2. Completing the assignment could help your overall grade in AP World History at the end 

of the first quarter (see extra credit explanation within the grading rubric on the last 
page). 

 
3. The assignment introduces you to various parts of the class content that will be revisited 

during the school year.  
 
 

DUE DATE: 
 

● The entire summer assignment should be turned in to me either on or before Friday, 
October 2nd. No late assignments will be accepted after this date.  

 
● You are strongly encouraged to consult with me on selected parts of the assignment 

that you may find difficult to understand, but I will not provide you with answers or 
feedback on the entire assignment before you turn it in for assessment. 

 
 
The entire assignment is based on the following “disciplinary practices” and “reasoning skills” 

(see next page)  
1

1 AP World History: Course and Exam Description, AP College Board, 2017, p.9. 



 

 

 
 
 
 



PART I: Interpreting and Analyzing PRIMARY AND SECONDARY SOURCES  
2

PRIMARY SOURCES: SECONDARY SOURCES 
A primary source is any original source - an image, text, 
newspaper article, political cartoon, map, deed, letter, diary, 
or artifact; and the list goes on - that comments on, testifies, 
or bears witness to the time period of its own production. In 
this respect, primary sources are the raw material of history. 
They are what historians study as they try to learn what 
happened in the past, and what an event meant in the 
context of its times. 

A secondary source is any source about an event, period, or 
issue in history that was produced after that event, period or 
issue has passed. Aside from a textbook, the most commonly 
assigned secondary source is a scholarly monograph - a volume 
on a specific subject in the past, written by an expert. Also 
common are articles in scholarly journals, which are similar to 
monographs, but on a smaller, more focused scale. 

The following are good questions to ask of primary sources: 

● Who produced this, when, for which intended 
audience, and why? 

● What is the ideological agenda underlying this 
source, if any? 

● Was this source intended for public consumption, or 
for a limited private audience? 

● What is the broader context, or historical 
background, of this source's production? 

Good questions to ask of any secondary source are the 
following: 

● Who is the author, and what seems to have been his 
or her likely intention in writing this? 

● When was this written, and does the date of 
publication potentially impact upon the book's 
message? 

● Is the argument persuasive? Is it based on 
well-researched evidence? 

● Is the text generally free of obvious bias and 
prejudice? 

An important skill of critical reading is the ability to detect an author's bias and prejudice. The reason you need to be able to do 
this, of course, is that bias and prejudice may invalidate an author's claim. 

There are several ways to detect an author's possible bias and prejudice, for example: 

1. the author uses inflammatory language: in the most extreme cases, racial epithets, slurs, etc.; 
2. the author consistently makes claims whose larger purpose is to elevate (or demean) one social, ethnic, national, 

religious, or gender group as compared to another, or all others; 
3. the author consciously presents evidence that serves to tell only one side of an event or issue, purposefully withholding 

or ignoring information that may shed the opposing view in a more positive light; 
4. the author manufactures, falsifies and/or dishonestly cites evidence in order to present his or her case in a more 

positive light. 

Bias and prejudice may be the result of national pride and chauvinism … or personal or professional rivalry; perhaps an author's 
bias and prejudice is a result of a specific agenda he or she wishes to support; or perhaps it simply reflects the author's 
ignorance and resulting ignorant worldview. When writing about history, our ability to detect and identify such bias and 
prejudice is a valuable and necessary skill. Please note that bias and prejudice, although they may invalidate an author's 
claims, do not necessarily disqualify that author's work as a suitable subject for consideration.  

Note that even secondary sources written by reputable authors are not immune to bias and prejudice. Be sure to carefully 
examine any author's premise, argument, and methodology to ascertain whether he or she has consciously or unwittingly 
pursued the above strategies. 

You are even more likely to encounter prejudice and bias in primary sources: newspaper editorials, political cartoons, and 
"private" sources such as letters, diaries, etc. are often blithely biased, as they are generally intended for a specific audience that 
is assumed to share the author's view. 

 

2 Information presented below is from: http://qcpages.qc.cuny.edu/writing/history/sources/index.html 



When you are dealing with primary as well as secondary sources, you are strongly encouraged to consider using 
 the following acronym: A HIPP 

 
A – Argument What is the main idea(s) of the source and its supportive evidence? 

 
H – Historical Context What larger historical developments were taking place at that time? 

How could they have influenced the perspective expressed in the 
source? 

I – Intended Audience Who is the envisioned recipient of the source’s message? Was the 
source intended to be public or private? How did the type of the 
document influence its tone?  

P – Purpose What was the author’s goal in creating the document? Persuade? 
Vilify? Clarify? Deceive? Demean? Exult? Inspire? Inform? Etc. 

P – (author’s) Point of View How did the author’s gender, social class, political affiliation, social 
status, etc. influence his/her perspective expressed in the source? 

 
Example (of how to interpret and analyze a primary source):  

Source: Twelve Tablets, excerpts, Ancient Roman Code of Law, 450 B.C.E.  
3

V. 1 "Our ancestors saw fit that "females, by reason of levity of disposition, shall remain in guardianship, even 
when they have attained their majority." 
VI. 2 Marriage by `usage' (usus): If a man and woman live together continuously for a year, they are considered 
to be married; the woman legally is treated as the man's daughter. 
XI. 1 "Marriage shall not take place between a patrician and a plebeian." 
 

You will not be required to do the A HIPP method in writing for every primary or secondary source in the class. 
However, you should pay attention to each letter of the acronym because it will help you interpret and analyze 
given sources either separately or as parts of your argumentation/evidence for document-based question essays 
(DBQs).  

A HIPP: Answers / Details: 

A – Argument(s) ● Women should be legally treated as subordinate to men because they are 
women, including in Roman marriage.  

● Social classes in Roman society should remain separated according to 
privileges/status that came with birthright. 

H – Historical Context ● 450 BCE. Times of the early Roman Republic  - gender and social inequality 
as well as slavery were acceptable and considered “ethical” (or “normal”).  

I – Intended Audience ● Citizens of Rome. This is a public and formal document. 

P – Purpose  ● To provide legal justification for unequal relations between men and women 
as well as between various social classes in Rome.  

P – Point of View ● The author is unknown, but it is a legal document. Whoever produced this 
document believes that women are inferior to men and people should be 
treated differently according to their social class (←bias/prejudice!)  

 

3 http://www.csun.edu/~hcfll004/12tables.html 



Analysis with Guided Questions:  
1). What do these excerpts tell us about the status of women in Ancient Rome? 

Women in Ancient Rome were considered inferior to men (V.1 and VI. 2), and this status was part of the 
Roman legal system (laws). 

2). What conclusions can be made about the Roman society of that time in general? 

Roman society was legally unequal.  Romans of one social class (patricians) were not allowed to marry 
their fellow citizens from another social class (plebeians).  This means that one of the classes was considered 
more important or was recognized to have privileges and high status than the other class.  This was similar to 
how men in Rome were considered even by law superior or naturally better than women.  

The fact that the primary source is the formal/legal document tells us that Rome was a well - developed 
and complex civilization.  People knew what was expected of them and what they were not allowed to do in 
terms of their duties and behaviors.  
 

*Important note: When you will be asked to analyze primary sources in AP World History, you will not 
need to use every part of the A HIPP. Figuring out what factor(s) most likely influenced a perspective 
expressed in a source can be done by employing one or, maybe, two elements/parts of HIPP! For 
example, in the excerpt from the Twelve Tablets (see above), gender and social inequality could be 
explained by bringing up the historical context of these views at that time (<--using just “H” from 
“HIPP”). 
  
I hope that after carefully examining information in the first four pages of this handout, you are ready to tackle 
questions based on Part I of the assignment. So, let’s begin!!! (for some sources/questions you should use the 
internet (search engines, online dictionaries, etc.) to figure out the answers.  

PART 1: Questions based on Primary Sources (40 points) 

Source 1: Mesopotamian Marriage Contract, 19th century B.C.  
4

 
Laqipum has married Hatala, daughter of Enishru. In the country (i.e., Central Anatolia) Laqipum may not marry 
another (woman)—(but) in the City (i.e., Ashur) he may marry a hierodule.  If within two years she (i.e., Hatala) 

5

does not provide him with offspring, she herself will purchase a slave woman, and later on, after she will have 
produced a child by him,  he may then dispose of her by sale wheresoever he pleases. Should Laqipum choose to 
divorce her [Hatala], he must pay (her) five minas of silver- and should Hatala choose to divorce him, she must pay 
(him) five minas of silver. Witnesses: Masa, Ashurishtikal, Talia, Shupianika.  

Questions: 
 

1. What type of document is it? (Official / unofficial? Legal? Informal / formal?)  
 
 
 

2. What does Mesopotamia mean? What is the geographic location of Mesopotamia? (region – be specific) 
(←research question – provide complete definition/explanation) 

 

4 Marriage Contract, Marriage and Divorce Documents from the Ancient Near East, Translator: J.J. Finkelstein. Old Assyrian, 19th century B.C. 
Text: B. Hrozný, Inscriptions Cunéiformes du Kultépé (Praha, 1952). Transliteration and translation, Hrozný, in Symbolae Koschaker (Studia et 
Documenta II, 1939), 108ff. 
5  A slave serving in an ancient temple dedicated to a specific deity. According to Middle Assyrian Laws § 40, Hierodule may be married to a free 
citizen, but her status would probably have been inferior to that of a "first" wife under the circumstances envisaged in this contract. 



3. What does BC (and BCE) as well as CE (and A.D.) stand for? (←research question. In addition to providing 
direct answers, check out this article about these abbreviations: 
http://www.nytimes.com/1997/08/17/magazine/bc-ad-or-bce-ce.html 
 
 
 
 
 

4. What was the purpose of the document? (In other words: Why was it created?) 
 
 
 
 

5. What can you conclude about the status of women in the Assyrian society during the 19th cen. B.C.E. 
Provide explanation and support it with quotes from the document. 

 

 

 

 

 

Source 2: Glimpses of the Kingdom of Ghana in 1067 CE, Al-Bakir,  
Spanish Muslim Traveler of the 11th century. 

The city of Ghana consists of two towns lying on a plain, one of which is inhabited by Muslims and is large, 
possessing twelve mosques-one of which is a congregational mosque for Friday prayer; each has its imam, its 
muezzin and paid reciters of the Quran. The town possesses a large number of juriconsults and learned men.' . . . 

6

The town inhabited by the king is six miles from the Muslim one and is called Al Ghana.... The residence of the king 
consists of a palace and a number of dome-shaped dwellings, all of them surrounded by a strong enclosure, like a 
city wall. In the town … is a mosque, where Muslims who come on diplomatic missions to hear the king pray. The 
town where the king lives is surrounded by domed huts, woods, and copses where priest-magicians live; in these 
woods also are the religious idols and tombs of the kings. Special guards protect this area and prevent anyone 
from entering it so that no foreigners know what is inside.…  

7

The king [of Ghana] exacts the right of one dinar of gold on each donkey-load of salt that enters his 
country, and two dinars of gold on each load of salt that goes out. A load of copper carries a duty of five mitqals 
and a load of merchandise ten mitqals. The best gold in the country comes from Ghiaru, a town situated eighteen 
days' journey from the capital [Kumbi] in a country that is densely populated by Negroes and covered with villages. 
All pieces of native gold found in the mines of the empire belong to the sovereign, although he lets the public have 
the gold dust that everybody knows about; without this precaution, gold would become so abundant as practically 
to lose its value.... The Negroes ... known as Nougharmarta are traders, and carry gold dust from Iresni all over the 
place....   

8

6 Quoted in A.A Boahen, "Kingdoms of West Africa. C.A.D. 500-1600." in The Horizon History of Africa (NY: American Heritage, 
1971): 183. 

7 From Discription de l'Afrique Septentrionale, trans. De Shane (Paris: Adreien-Maisonneuve, 1964): 328-329. 

8 From Basil Davidson, African Civilization Revisited (Trenton: Africa World Press, 1991): 86-87  

 

http://www.nytimes.com/1997/08/17/magazine/bc-ad-or-bce-ce.html


Questions: 
 

1. What does the author of the document think about the King of Ghana in general, and his treatment of 
Muslims in particular? Explain and provide examples from the source. 

 
 
 
 
 
 
 
 
 
2. Why does/would the author emphasize or describe the king’s attitude/relations with Islam and his treatment 

of Muslims? (←Explain factor(s) that shaped/influenced the Author’s POINT OF VIEW!) 
 
 
 
 
 
 
 
 

3. What does the King of Ghana do to amass power and personal wealth? (answer should be provided in your 
own words) 

 

 

 

 

 

Source 3: A Letter Sent by the Mongol Ruler Hulegu Khan to Sultan Qutuz, the Mamluk Ruler of Egypt. 1260 C.E. 

From the King of Kings of the East and West, the Great Khan. To Qutuz the Mamluk, who fled to escape our 
swords. You should think of what happened to other countries and submit to us. You have heard how we have 
conquered a vast empire and have purified the earth of the disorders that tainted it. We have conquered vast 
areas, massacring all the people. You cannot escape from the terror of our armies. Where can you flee? What road 
will you use to escape us? Our horses are swift, our arrows sharp, our swords like thunderbolts, our hearts as hard 
as the mountains, our soldiers as numerous as the sand. Fortresses will not detain us, nor armies stop us. Your 
prayers to God will not avail against us. We are not moved by tears nor touched by lamentations. Only those who 
beg our protection will be safe. Hasten your reply before the fire of war is kindled. Resist and you will suffer the 
most terrible catastrophes. We will shatter your mosques and reveal the weakness of your God and then will kill 
your children and your old men together. At present you are the only enemy against whom we have to march.  

9

9 Quoted in Tschanz, David W. "Saudi Aramco World : History's Hinge: 'Ain Jalut" 

 
 

http://www.saudiaramcoworld.com/issue/200704/history.s.hinge.ain.jalut.htm


Questions:  

1. What is the tone and the purpose of the letter?  

 

 

2. In complete sentences, explain the historical context of the letter and/or main reason(s) behind the 
author’s tact towards the intended audience (Qutuz, the ruler of Egypt). (←hint: pay attention to the time 
period and check out this short video: https://www.youtube.com/watch?v=v_NPgMMazF4). 
 

 

 

 

Source 4 and Source 5: Multiple Perspectives on the Same Historic Event:  
10

Historic Background: On the night of March 5, 1770, several Boston residents were shot and killed by British 
soldiers in what became known as the Boston Massacre. What follows are several accounts of the event. 

Source 4: Report of the Committee of the 
Town of Boston (Sam Adams, John 

Hancock, and others) 

Source 5: Testimony from [British] Captain Thomas Preston 
 

On Friday, the 2d instant, a quarrel arose 
between some soldiers of the 29th, and the 
ropemakers journeymen and apprentices, 
which was carried to that length, as to 
become dangerous to the lives of each 
party, many of them being much wounded. 
This contentious disposition continued until 
the Monday evening following, [March 5th] 
when a party of seven or eight soldiers were 
detached from the main guard, under the 
command of Captain Preston, and by his 
orders fired upon the inhabitants 
promiscuously in King Street, without the 
least warning of their intention, and killed 
three on the spot; another has since died of 
his wounds, and others are dangerously, 
some it is feared mortally, wounded. 
Captain Preston and his party are now in 
jail. An inquiry is now making into this 
unhappy affair . . .  

      About 9, some of the guard came to and informed me the town inhabitants were 
assembling to attack the troops, that that the bells were ringing as the signal for that 
purpose . . . In my way there, I saw people in great commotion, and heard them use the 
most cruel and horrid threats against the troops… The mob still increased and were 
more outrageous, striking their clubs…and calling out, come on you rascals, you 
bloody backs, …, fire if you dare . . . At this time I was between the soldiers and the 
mob, parleying with and endeavoring all in my power to persuade them to retire 
peacefully, but to no purpose.  
       They [the mob] advanced to the points of the bayonets, struck some of them and 
even the muzzles of the pieces, and seemed to be endeavoring to close with the 
soldiers . . . some well behaved persons asked me if the guns were charged and I 
replied yes . . . they then asked if I intended to order the men to fire. I answered no, by 
no means, … While I was thus speaking, one of the soldiers have received a severe 
blow with a stick, stepped a little on one side and instantly fired, on which turning and 
asking why he fired without orders, I was struck with a club on my arm, …On this a 
general attack was made on the men [Redcoats] by a great number of heavy clubs and 
snowballs being thrown . . . by which all our lives were in imminent danger . . . 
Instantly three or four soldiers fired, one after another, and directly after three more in 
the same confusion and hurry. The mob ran away, except three unhappy men who 
instantly expired . . . On my asking the soldiers why they fired without orders, they 
said they heard the word fire and supposed it came from me. This might be the case as 
many of the mob called out fire, fire, but I assured the men that I gave no such order.  

10 From Multiple Perspectives: Primary Source Activity. The Colonial Williamsburg Foundation, 2009.  
http://www.history.org/history/teaching/enewsletter/volume8/sept09/images/sept09/multiple_perspectives_psa
ctivity.pdf 
 

https://www.youtube.com/watch?v=v_NPgMMazF4
http://www.history.org/history/teaching/enewsletter/volume8/sept09/images/sept09/multiple_perspectives_psactivity.pdf
http://www.history.org/history/teaching/enewsletter/volume8/sept09/images/sept09/multiple_perspectives_psactivity.pdf


Questions:  
 

1. In your own words explain the difference in the way the Boston Massacre was described in Source 4 vs. 
Source 5. Provide evidence from each source to support your explanation. 

 
 
 
 
 

 
 
 
 

 
 

2. Explain the underlying reasons behind the differences in the portrayal of the event in each source. 
 
 
 
 
 
 
 
 

 
 Source 6: “Slavery a Positive Good.” John C. Calhoon, Senator from South Carolina,  

Speech on the Senate floor, 6 February 1837. 
 

Abolition and the Union cannot coexist. As the friend of the Union I openly proclaim it, — and the sooner 
it is known the better. The former may now be controlled, but in a short time it will be beyond the power of man 
to arrest the course of events. We of the South will not, cannot, surrender our institutions. To maintain the existing 
relations between the two races, inhabiting that section of the Union, is indispensable to the peace and happiness 
of both. It cannot be subverted without drenching the country or the other of the races. . . . But let me not be 
understood as admitting, even by implication, that the existing relations between the two races in the slaveholding 
States is an evil: — far otherwise; I hold it to be a good, as it has thus far proved itself to be to both, and will 
continue to prove so if not disturbed by the fell spirit of abolition. I appeal to facts. Never before has the black race 
of Central Africa, from the dawn of history to the present day, attained a condition so civilized and so improved, 
not only physically, but morally and intellectually.  

11

 

Questions: 

 

1. What is the author’s main argument(s)? (Provide your answer in a complete sentence or two)  
 
 
 
 
 
 
 
 

11 http://douglass.speech.nwu.edu/calh_a59.htm 
 

http://douglass.speech.nwu.edu/calh_a59.htm


2. Do you agree with the author? Explain.  
 
 
 
 
 
 
 

3. Write a sentence or two in which you explain the author’s Point of View. (POV analysis – consider the time 
period as well as the author’s biases/prejudices, social status, etc.  as well as what was considered 
acceptable or normal at that time.) 
 

 

 

 

 

Source 7: An A B C, for Baby Patriots (1899) by Mrs.Mary Frances Ames, Dean and Son, London, 1899. (excerpts) 

  

  



  

  

Questions: 

1. Who is the intended audience of this document?  

 

 

2. Contextualize this source (in other words: What was the status of Great Britain in the 19th century? ← 
research question!)). 

 

 

 

3. Describe the way the author is portraying the “natives” (non-Europeans) in the source. Explain the 
reason(s) behind this portrayal.  

 

 



Source 8: “Mein Kampf” (My Struggle), excerpt, by Adolf Hitler  
12

 
There are some truths which are so obvious that for this very reason they are not seen or at least not 

recognized by ordinary people. They sometimes pass by such truisms as though blind and are most astonished 
when someone suddenly discovers what everyone really ought to know…. 
 

Even the most superficial observation shows that Nature's restricted form of propagation and increase is 
an almost rigid basic law of all the innumerable forms of expression of her vital urge. Every animal mates only with 
a member of the same species. The titmouse seeks the titmouse, the finch the finch, the stork the stork, the field 
mouse the field mouse, the dormouse the dormouse, the wolf the she-wolf, etc. 

 
This is only too natural. 
 
Any crossing of two beings not at exactly the same level produces a medium between the levels of the 

two parents. This means: the offspring will probably stand higher than the racially lower parent, but not as high as 
the higher one. Consequently, it will later succumb in the struggle against the higher level. Such mating is contrary 
to the will of Nature for a higher breeding of all life. The precondition for this does not lie in associating superior 
and inferior, but in the total victory of the former. The stronger must dominate and not blend with the weaker, 
thus sacrificing his own greatness. Only the born weakling can view this as cruel, but he after all is only a weak and 
limited man; for if this law did not prevail, any conceivable higher development of organic living beings would be 
unthinkable. 

 
The consequence of this racial purity, universally valid in Nature, is not only the sharp outward 

delimitation of the various races, but their uniform character in themselves. The fox is always a fox, the goose a 
goose, the tiger a tiger, etc., and the difference can lie at most in the varying measure of force, strength, 
intelligence, dexterity, endurance, etc., of the individual specimens. But you will never find a fox who in his inner 
attitude might, for example, show humanitarian tendencies toward geese, as similarly there is no cat with a 
friendly inclination toward mice… 

 
Historical experience offers countless proofs of this. It shows with terrifying clarity that in every mingling of 

Aryan blood with that of lower peoples the result was the end of the cultured people. North America, whose 
population consists in by far the largest part of Germanic elements who mixed but little with the lower colored 
peoples, shows a different humanity and culture from Central and South America, where the predominantly Latin 
immigrants often mixed with the aborigines on a large scale. By this one example, we can clearly and distinctly 
recognize the effect of racial mixture. The Germanic inhabitant of the American continent, who has remained 
racially pure and unmixed, rose to be master of the continent; he will remain the master as long as he does not fall 
a victim to defilement of the blood. 

The result of all racial crossing is therefore in brief always the following:  

● Lowering of the level of the higher race; 
● Physical and intellectual regression and hence the beginning of a slowly but surely progressing sickness….. 

Questions: 

1. What is the main idea expressed by Hitler in this document (answer in one complete sentence)? 

 

 

12 http://www.hitler.org/writings/Mein_Kampf/mkv1ch11.html 



2. What evidence is provided by the author to support his views?  

 

 

 

 

3. Provide your own arguments to refute the author’s perspective, exposing his prejudices in the process.  

 

 

 

 

Source 9: History of the Communist Party of the Soviet Union. Excerpts. B.N. Ponomaryov, et al., Moscow: 
Foreign Languages Publishing House, 1960, pp.599, 606-612. 

As a result of the war [The Second World War] the capitalist system sustained enormous losses and 
became weaker. …Albania, Bulgaria, Eastern Germany, Hungary, Czechoslovakia, Poland, Rumania, and Yugoslavia 
broke away from the system of capitalism…. 

In their relations with the People’s Democracies the Communist Party and the Soviet Government strictly 
adhered to the principle of non-interference in their internal affairs. …the U.S.S.R. came to the aid of the People’s 
Democracies with grain, seed, and raw materials, although its own stocks had been badly depleted during the 
war….The presence of the Soviet armed forces in the People’s Democracies prevented domestic 
counter-revolution from unleashing a civil war and averted intervention. The Soviet Union paralyzed the attempts 
of the foreign imperialists to interfere in the internal affairs of the democratic States…. 

The U.S.A. decided to take advantage of the economic and political difficulties in the other leading 
capitalist countries and bring them under its sway. Under the pretext of economic aid, the U.S.A. began to infiltrate 
into their economy and interfere in their internal affairs. Such big capitalist countries as Japan, West Germany, 
Italy, France and Britain all became dependent on the U.S.A. to a greater or lesser degree…. 

The radical changes that took place after the second world war substantially altered the political map of 
the world. There emerged two main world social and political camps: the Socialist and democratic camp, and the 
imperialist and anti-democratic camp…. 

The ruling circles of the U.S.A., striving for world supremacy, openly declared that they could achieve their 
aims only from “positions of strength,” the American imperialists unleashed the so-called cold war, and sought to 
kindle the flames of a third world war.  

… As early as 1946, the Western States began to pursue a policy of splitting Germany, which was 
essentially completed in 1949 with the creation of a West German State…. In 1950, the United States resorted to 
open aggression in the Far East. It occupied the Chinese island of Taiwan, provoked an armed clash between the 
Korean People’s Democratic Republic and South Korea and began an aggressive war against the Korean people.  

… the U.S.A. started a frantic arms drive and stepped up the production of atomic, thermonuclear, 
bacteriological and other types of weapons of mass annihilation….The threat of a third world war with the use of 
mass destruction weapons increased considerably. 



Questions:  

1. In your own words, explain the intended purpose of this document. 

 

 

 

 
2. Contextualize arguments made in the document (hint: research/define The Cold War and its early events, 

such as the Marshall Plan, division of Germany, and the Korean War and then explain the impact of these 
events on the author’s viewpoint expressed in the document).  

 

 

 
 
 

 

Sources 10a and 10b:  

Source 10a: Osama bin Laden, Videotaped Address, October 7, 2001 
 

Here is America struck by God Almighty in one of its vital organs, so that its greatest buildings are destroyed. Grace and 
gratitude to God. America has been filled with horror from north to south and east to west, … Our Islamic nation has been 
tasting the same for more than 80 years of humiliation and disgrace, its sons killed and their blood spilled, its sanctities 
desecrated. God has blessed a group of vanguard Muslims, the forefront of Islam, to destroy America. May God bless them and 
allot them a supreme place in heaven, for he is the only one capable and entitled to do so. When those have stood in defense of 
their weak children, their brothers and sisters in Palestine and other Muslim nations, the whole world went into an uproar, the 
infidels followed by the hypocrites. A million innocent children are dying at this time as we speak, killed in Iraq without any guilt. 
We hear no denunciation; we hear no edict from the hereditary rulers. In these days, Israeli tanks rampage across Palestine, in 
Ramallah, Rafah and Beit Jala and many other parts of the land of Islam [dar al-Islam], and we do not hear anyone raising his 
voice or reacting. But when the sword fell upon America after 80 years, hypocrisy raised its head up high bemoaning those killers 
who toyed with the blood, honor and sanctities of Muslims….They have been telling the world falsehoods that they are fighting 
terrorism. In a nation at the far end of the world, Japan, hundreds of thousands, young and old, were killed and this is not a 
world crime. To them it is not a clear issue. A million children in Iraq, to them this is not a clear issue. But when a few more than 
10 were killed in Nairobi and Dar es Salaam, Afghanistan and Iraq were bombed and hypocrisy stood behind the head of 
international infidels: the modern world’s symbol of paganism, America, and its allies. I tell them that these events have divided 
the world into two camps, the camp of the faithful and the camp of infidels. May God shield us and you from them. Every 
Muslim must rise to defend his religion. The wind of faith is blowing and the wind of change is blowing to remove evil from the 
Peninsula of Muhammad, peace be upon him. As to America, I say to it and its people a few words: I swear to God that America 
will not live in peace before peace reigns in Palestine, and before all the army of infidels depart the land of Muhammad, peace 
be upon him. God is the greatest and glory be to Islam. 



Source 10b: George W. Bush, Address to the Nation, October 7, 2001 

      Good afternoon. On my orders the United States military has begun strikes against al Qaeda terrorist training camps and 
military installations of the Taliban regime in Afghanistan. These carefully targeted actions are designed to disrupt the use of 
Afghanistan as a terrorist base of operations, and to attack the military capability of the Taliban regime. We are joined in this 
operation by our staunch friend, Great Britain. Other close friends, including Canada, Australia, Germany and France, have 
pledged forces as the operation unfolds. More than 40 countries in the Middle East, Africa, Europe and across Asia have granted 
air transit or landing rights. … We are supported by the collective will of the world. More than two weeks ago, I gave Taliban 
leaders a series of clear and specific demands: Close terrorist training camps; hand over leaders of the al Qaeda network; and 
return all foreign nationals, including American citizens, unjustly detained in your country. None of these demands were met. 
And now the Taliban will pay a price. By destroying camps and disrupting communication, we will make it more difficult for the 
terror network to train new recruits and coordinate their evil plans. Initially, the terrorists may burrow deeper into caves and 
other entrenched hiding places. Our military action is also designed to clear the way for sustained, comprehensive and relentless 
operations to drive them out and bring them to justice. At the same time, the oppressed people of Afghanistan will know the 
generosity of America and our allies. As we strike military targets, we will also drop food, medicine and supplies to the starving 
and suffering men and women and children of Afghanistan. The United States of America is a friend to the Afghan people. And 
we are the friends of almost a billion worldwide who practice the Islamic faith. The United States of America is an enemy of 
those who aid terrorists and of the barbaric criminals who profane a great religion by committing murder in its name. This 
military action is a part of our campaign against terrorism, another front in a war that has already been joined through 
diplomacy, intelligence, the freezing of financial assets and the arrests of known terrorists by law enforcement agents in 38 
countries…Today we focus on Afghanistan, but the battle is broader. Every nation has a choice to make. In this conflict, there is 
no neutral ground. If any government sponsors the outlaws and killers of innocents, they have become outlaws and murderers, 
themselves. And they will take that lonely path at their own peril. 
      I'm speaking to you today from the Treaty Room of the White House, a place where American Presidents have worked for 
peace. We're a peaceful nation. Yet, as we have learned, so suddenly and so tragically, there can be no peace in a world of 
sudden terror. In the face of today's new threat, the only way to pursue peace is to pursue those who threaten it. We did not ask 
for this mission, but we will fulfill it. The name of today's military operation is Enduring Freedom. We defend not only our 
precious freedoms, but also the freedom of people everywhere to live and raise their children free from fear….In the months 
ahead, our patience will be one of our strengths—patience with the long waits that will result from tighter security; patience and 
understanding that it will take time to achieve our goals; patience in all the sacrifices that may come. Today, those sacrifices are 
being made by members of our Armed Forces who now defend us so far from home, and by their proud and worried families… 
To all the men and women in our military—…—I say this: Your mission is defined; your objectives are clear; your goal is just. You 
have my full confidence, and you will have every tool you need to carry out your duty….. We will not waver; we will not tire; we 
will not falter; and we will not fail. Peace and freedom will prevail. Thank you. May God continue to bless America. 

 

Questions:  

1. What historic event prompted the types of reactions / tones expressed by each author?  

 

2. What is/are some of the “global” issues that are addressed in these documents (10a and 10b)? Explain 
why it/they should be considered “global?”  

 

 

3. In your opinion, what is/are some other current day “issues,” not mentioned in these documents, that are 
“global” in their scope or character? Provide a brief explanation. 



PART 2a: Analyzing Argumentation and Questions based on Secondary Sources  
(20 points) 

 
Part 2 of this summer assignment consists of two sections. In the first section (2a), you are asked to examine 
provided secondary sources and answer questions attached to each source.  In the second section (2b), you are 
asked to come up with your own short answer/body paragraph addressing the given topic.  

First, consider this! →Secondary sources are second hand accounts of historic events. Some secondary sources 
were created by individuals who live/lived at the time of a historic event. Others were produced long after historic 
events took place. Dominant majority of secondary sources in this class will consist of interpretation, analysis, or 
evaluation of historic events done by modern historians. Keep in mind that these professionally trained experts are 
not immune to intentional or unintentional bias or prejudice. But even before questioning a historian’s 
perspective, you must determine the main argument(s) and supporting evidence presented by that expert. After 
all, before figuring out why a particular perspective was expressed in any secondary, as well as any primary source, 
you should first determine what the source actually states.  

Also, consider this! Arguments are the main ideas expressed in sources. Perhaps, you know them as thesis 
statements in essays or topic sentences in body paragraphs/short responses. Arguments must be clear, assertive, 
and convincing. Accomplishing this, in turn, depends on the presence of specific examples (evidence) that illustrate 
and/or support each argument.  

Part 2a: Questions Based on Secondary Sources 

Source 11: Gary Nash, Professor of early American History at UCLA, Red, White, and Black: The Peoples of Early 
America, 1982., pp.25-27. 

While Native American and European cultures were not nearly so different as the concepts of “savagery” 
and “civilization” imply, societies on the eastern and western sides of the Atlantic had developed different systems 
of values in the centuries that preceded contact.  Underlying the physical confrontations that would take place 
when European and Native American met were incompatible ways of looking at the world. These latent conflicts 
can be seen in contrasting European and Indian views of man’s relationship to his environment, the concept of 
property and personal identity.  

In the European view the natural world was a resource for man to use, “Subdue the earth,” it was said in 
Genesis, “and have dominion over every living thing that moves on the earth” The cosmos was still ruled by God, of 
course, and supernatural forces, manifesting themselves in earthquakes, hurricanes, drought, and flood, could not 
be controlled by man. But a scientific revolution was under way in the early modern period, which gave humans 
more confidence that they could comprehend the natural world – and thus eventually control it. For Europeans the 
secular and the sacred were distinct, and man’s relationship to his natural environment feel into the secular 
sphere.  

In the Indian ethos no such separation of secular and sacred existed. Every part of the natural world was 
sacred, for Native Americans believed the world was inhabited by a great variety of “beings,” each possessing 
spiritual power and all linked together to form a sacred whole. “Plants, animals, rocks, and starts,” explains Murray 
Wax, “are thus seen not as objects governed by laws of nature but as ‘fellows’ with whom the individual or band 
may have a more or less advantageous relationship.” Consequently, if one offended the land by stripping it of its 
cover, the spiritual power in the land – called manitou by some woodland tribes – would strike back. If one 
overfished or destroyed game beyond one’s needs, the spiritual power … in fish and animals would take revenge 
because humans had broken the mutual trust and reciprocity that governed relations between all beings – human 
and nonhuman. To exploit the land or to treat with disrespect any part of the natural world was to cut oneself off 
from the spiritual power dwelling in all things …. 

Because Europeans regarded the land as a resource to be exploited for man’s gain it was easier to regard 
it as a commodity to be privately held. Private ownership of property became one of the fundamental bases upon 
which European culture rested. Fences became the symbols of exclusively held property, inheritance became the 
mechanism for transmitting these “assets” from one generation to another within the same family, and courts 



provided the institutional apparatus for setting property disputes. In a largely agricultural society property became 
the basis of political power. In fact, political rights in England derived from the ownership of a specified quantity of 
land. In addition, the social structure was largely defined by the distribution of property, with those possessing 
great quantities of it standing at the apex of the social pyramid and the mass of propertyless individuals forming 
the broad base. 

In the Indian world this view of land as a privately held asset was incomprehensible. Tribes recognized 
territories boundaries, but within these limits the land was held in common. Land was not a commodity but a part 
of nature that was entrusted to the living by the Creator…. Thus, land was a gift of the Creator, to be used with 
care, and was not for the exclusive possession of particular human beings. 

In the area of personal identity Indian and European values also differed sharply. Europeans were 
acquisitive, competitive, and over a long period of time had been enhancing the role of the individual. Wider 
choices and greater opportunities for the individual to improve his status – by industriousness, valor, or even 
personal sacrifice leading to martyrdom – were regarded as desirable. Personal ambition, in fact, played a large 
role in the migration of Europeans across the Atlantic in the sixteenth and seventeenth centuries. In contrast, the 
cultural traditions of Native Americans emphasized the collectivity rather than the individual. Because land and 
other natural resources were held in common and society was far less hierarchical than in Europe, the 
accumulative spirit and personal ambition were inappropriate. … Hence, individualism was more likely to lead to 
ostracism than admiration in Indian communities.  

Questions:  

1. What is the main argument made by the author? (Summarize it using your own words or by underlying 
appropriate sentence(s) in the document).  
 
 
 
 
 
 
 

2. Provide any two examples of specific evidence used by the author to support any of his arguments. 
(Follow the format below!) 
 
Argument:  
Supporting Evidence:  

 

 

 

 

 

 

 

 



Sources 12a and 12b: The Origins of World War I 

12a: Roland N. Stromberg, A Historian of modern Europe, 
University of Wisconsin, from Europe in the Twentieth Century, 

1980, pp.43-44, 74. 

12b: Hartmut Pogge von Strandmann, Professor of 
modern Europe, University College, Oxford (England), 
from Germany and the Coming of War, 1988, p.123.  

No wonder the sudden outbreak of a major international war at the 
beginning of August caught everyone by surprise…. All kinds of 
myths grew up later, as bewildered people attempted to explain the 
outbreak of war. As usual, conspiracy theories flourished. In 
particular it was alleged that the Germans plotted war; Wilhelm II, 
the unhappy German monarch, was depicted in the Allied countries 
as a monster with tentacles reaching out to ensnare small countries. 
That “Prussian militarism” was the canker in the olive branch 
became the article of faith in France and England and later, …, in the 
United States. For their part, the Germans believed that jealous 
neighbors plotted to encircle and destroy a country whose only 
crime was her economic success….Though it is tempting to look for 
it, no single all-embracing cause successfully explain the war or any 
other major historic event… The states of Europe were like 
individuals living in a primeval state of nature marked by incessant 
strife between one and another. They acknowledge no higher 
authority that might have forced them to keep the peace. What was 
called “international law” was not in fact binding on them, …More 
and more people had acquired a larger stake in defending the state. 
This was the natural result of democratization and increase in 
wealth. However imperfectly … these had come about, the large 
majority of citizens had some interest in defending the political 
community of which they were a part. All over Europe, 1914 was to 
prove that the masses as well as the classes were militantly patriotic 
when they thought their country was being attacked….Virtually no 
one had expected war; it came with dramatic suddenness. When it 
did come, … a sense of joy rather than a gloom prevailed…. It was 
with exultation, not sorrow, that the people of Europe greeted the 
war, a fact that in the last analysis may go further to explain its 
coming than all the details of diplomacy…. 

However strongly the political and military leadership was 
influenced by the public and its political debates, the war 
was not started for domestic reasons nor to defend a 
social status quo. The concept of expansion based on a 
military victory found enough support to command a 
consensus among the military, political, and business 
leaders of Wilhelmine Germany. The drive to the east and 
to the west was underpinned by an imperialist culture 
which spread the virtues of Social Darwinism, the conquest 
of markets, the penetration of spheres of influence, 
competition between capitalist partners, the winning of 
living-space, and the rising power of the state. Buoyed up 
by an assumed military superiority, general economic 
strength and particular industrial vigour, widespread 
optimism and a mood of belligerence, the military and 
political leaders found, when they made the decision to 
push for war, that this was an acceptable option to many 
Germans, possibly even to the majority. The notion of 
“cultural despair” is of limited use. There were no signs of 
panic and no indications that Wilhelmine Germany could 
not continue to muddle through politically for years to 
come. Confidence, determination, and the belief in victory 
were the ingredients of a willingness to fight an 
expansionist war, disguised as a defensive or preventive 
action, which was widely shared by political and military 
leaders, political groupings, as well as large sectors of the 
population. This consensus enabled Germany to sustain 
the war effort until the military defeats of August and 
September 1918.  

 

Consider this: The passages deal with the origins of World War I. Each passage contains a number of vocabulary 
words and concepts, as well as references to historic developments. For example, von Strandmann’s excerpt 
mentions Social Darwinism, a concept that deals with the application of Darwin’s idea of natural selection to 
human societies. Stromberg’s passage talks about Europeans who “had acquired a larger stake in defending the 
state” and their “increase in wealth” – a reference to expanding voting rights and economic prosperity experienced 
in Western European societies at the end of the 19th century.  In order to fully understand main arguments 
presented by each historian, you should do a little research on the origins of World War I.  You can start by 
checking out: http://www.historyonthenet.com/authentichistory/1914-1920/1-overview/1-origins/ 

http://www.historyonthenet.com/authentichistory/1914-1920/1-overview/1-origins/


Questions: 

1. Since Stromberg rejects a mono (single) – causal explanation of the war’s origins (see underlined 
sentence), what are some of the major causes of the conflict presented by the author of 12a?  

 

 

 

 

2. Though Stromberg presents multiple causes behind the origin of World War I, what is the most important 
cause presented by the author of 12a?  
 
 
 
 
 
 
 

3. Compare and contrast Stromberg’s arguments with the ones presented by von Strandmann (identify 
similarity(ies) and difference(s) below!).  
 
 
 
 

 

 

 

 

 

 

 

 

 

 



Sources 13a and 13b: Visual Representations of the Boston Massacre 

13a: “The Fruits of Arbitrary Power, or the Bloody 
Massacre,” Henry Pelham’s Engraving Copied, 

Printed and Sold by Paul Revere. Boston, March 
1770. 

13b: “Boston Massacre” by Alonzo Chappel, American artist, 1868. 

  

Questions:  

1. Explain why each source could be considered secondary. (Note that the actual incident known as the 
“Boston Massacre” took place on March 5th, 1770).  
 
 
 
 
 
 
 
 
 

2. If we were studying major causes of the American Revolution, which of the visuals would be used as a 
primary source? Briefly explain your answer. 

 

 

3. What was the intended purpose of Paul Revere’s print? (Hint: Pay attention to the title as well as the 
position of the English officer on his print compared to the one in Chappel’s visual. Also, keep in mind the 
descriptions of the event give in primary sources 4 and 5). 



Source 14b: The Worth Mistake in the History of the Human Race. Jared Diamond, Professor. UCLA. Discover 
Magazine, May 1987, pp.64-66. 

Read the article (select one of the links below) and answer the following questions:  

LINK #1 (http://www3.gettysburg.edu/~dperry/Class%20Readings%20Scanned%20Documents/Intro/Diamond.PDF) 

or  

LINK #2 (http://discovermagazine.com/1987/may/02-the-worst-mistake-in-the-history-of-the-human-race) 

Questions:  

1. What is the main argument or thesis of Professor Diamond’s article? (you may either paraphrase using 
your own words or copy sentence(s) from the article) 
 
 
 
 
 
 
 
 

2. When and how did humans “escape” from the hunting and gathering lifestyle?  
 
 
 

3. In a sentence or two explain the “progressivist view.”  
 
 
 
 
 
 

4. Select/identify any one claim that the author makes regarding the transition from hunting and gathering 
to agriculture (think of effects of the transition on health or class and gender divisions).  Provide evidence 
that the author uses in the article to support his claim.  
 
 
 
 
 
 
 

5. Do you personally agree or disagree with the author? Can you provide a counter-argument to his 
conclusions? (Answer in complete sentences below) 
 
 
 
 
 

http://www3.gettysburg.edu/~dperry/Class%20Readings%20Scanned%20Documents/Intro/Diamond.PDF
http://www3.gettysburg.edu/~dperry/Class%20Readings%20Scanned%20Documents/Intro/Diamond.PDF
http://discovermagazine.com/1987/may/02-the-worst-mistake-in-the-history-of-the-human-race
http://discovermagazine.com/1987/may/02-the-worst-mistake-in-the-history-of-the-human-race


Sources 15a and 15b: The Story of David and Goliath 

Source 15a: Book of Samuel 1:17, Torah (The Old Testament – Hebrew Bible).  
13

1 Now the Philistines gathered together their armies to battle, and they were gathered together at Socoh, 
which belongeth to Judah, and pitched between Socoh and Azekah, in Ephes-dammim. 2 And Saul and the men of 
Israel were gathered together, and pitched in the valley of Elah, and set the battle in array against the Philistines. 
3 And the Philistines stood on the mountain on the one side, and Israel stood on the mountain on the other side; 
and there was a valley between them. 

4 And there went out a champion from the camp of the Philistines, named Goliath, of Gath, whose height 
was six cubits and a span. 5 And he had a helmet of brass upon his head, and he was clad with a coat of mail; and 
the weight of the coat was five thousand shekels of brass. 6 And he had greaves of brass upon his legs, and a 
javelin of brass between his shoulders. 7 And the shaft of his spear was like a weaver's beam; and his spear's head 
weighed six hundred shekels of iron; and his shield-bearer went before him. 8 And he stood and cried unto the 
armies of Israel, and said unto them: 'Why do ye come out to set your battle in array? am not I a Philistine, and ye 
servants to Saul? choose you a man for you, and let him come down to me. 9 If he be able to fight with me, and kill 
me, then will we be your servants; but if I prevail against him, and kill him, then shall ye be our servants, and serve 
us.' 10 And the Philistine said: 'I do taunt the armies of Israel this day; give me a man, that we may fight together.' 
11 And when Saul and all Israel heard those words of the Philistine, they were dismayed, and greatly afraid.  

12 Now David was the son of that Ephrathite of Beth-lehem in Judah, whose name was Jesse; and he had 
eight sons; and the man was an old man in the days of Saul, stricken in years among men. 
13 And the three eldest sons of Jesse had gone after Saul to the battle; …17 And Jesse said unto David his son: 
'Take now for thy brethren …  this parched corn, and these ten loaves, and carry them quickly to the camp to thy 
brethren. 

20 And David rose up early in the morning, and left the sheep with a keeper, and took, and went, as Jesse 
had commanded him; and he came to the barricade, as the host which was going forth to the fight shouted for the 
battle. 21 And Israel and the Philistines put the battle in array, army against army. 22 And David left his baggage in 
the hand of the keeper of the baggage, and ran to the army, and came and greeted his brethren. 
23 And as he talked with them, behold, there came up the champion, the Philistine of Gath, Goliath by name, out 
of the ranks of the Philistines, and spoke according to the same words; and David heard them. 24 And all the men 
of Israel, when they saw the man, fled from him, and were sore afraid. 
25 And the men of Israel said: 'Have ye seen this man that is come up? surely to taunt Israel is he come up; and it 
shall be, that the man who killeth him, the king will enrich him with great riches, and will give him his daughter, 
and make his father's house free in Israel.'  

26 And David spoke to the men that stood by him, saying: 'What shall be done to the man that killeth this 
Philistine, and taketh away the taunt from Israel? for who is this uncircumcised Philistine, that he should have 
taunted the armies of the living God?' 27 And the people answered him after this manner, saying: 'So shall it be 
done to the man that killeth him.'…31 And when the words were heard which David spoke, they rehearsed them 
before Saul; and he was taken to him. 

32 And David said to Saul: 'Let no man's heart fail within him; thy servant will go and fight with this 
Philistine.' 33 And Saul said to David: 'Thou art not able to go against this Philistine to fight with him; for thou art 
but a youth, and he a man of war from his youth.' 34 And David said unto Saul: 'Thy servant kept his father's sheep; 
and when there came a lion, or a bear, and took a lamb out of the flock, 35 I went out after him, and smote him, 
and delivered it out of his mouth; and when he arose against me, I caught him by his beard, and smote him, and 
slew him. 36 Thy servant smote both the lion and the bear; and this uncircumcised Philistine shall be as one of 
them, seeing he hath taunted the armies of the living God.'  37 And David said: 'The LORD that delivered me out of 
the paw of the lion, and out of the paw of the bear, He will deliver me out of the hand of this Philistine.' And Saul 
said unto David: 'Go, and the LORD shall be with thee.' 

38 And Saul clad David with his apparel, and he put a helmet of brass upon his head, and he clad him with 
a coat of mail. 39 And David girded his sword upon his apparel, and he essayed to go[, but could not]; for he had 
not tried it. And David said unto Saul: 'I cannot go with these; for I have not tried them.' And David put them off 

13 http://www.mechon-mamre.org/p/pt/pt08a17.htm 



him. 40 And he took his staff in his hand, and chose him five smooth stones out of the brook, and put them in the 
shepherd's bag which he had, even in his scrip; and his sling was in his hand; and he drew near to the Philistine. 
41 And the Philistine came nearer and nearer unto David; and the man that bore the shield went before him. 
42 And when the Philistine looked about, and saw David, he disdained him; for he was but a youth, and ruddy, and 
withal of a fair countenance. 43 And the Philistine said unto David: 'Am I a dog, that thou comest to me with 
staves?' And the Philistine cursed David by his god. 44 And the Philistine said to David: 'Come to me, and I will give 
thy flesh unto the fowls of the air, and to the beasts of the field.'  

45 Then said David to the Philistine: 'Thou comest to me with a sword, and with a spear, and with a 
javelin; but I come to thee in the name of the LORD of hosts, the God of the armies of Israel, whom thou hast 
taunted. 46 This day will the LORD deliver thee into my hand; and I will smite thee, and take thy head from off 
thee; and I will give the carcasses of the host of the Philistines this day unto the fowls of the air, and to the wild 
beasts of the earth; that all the earth may know that there is a God in Israel; 47 and that all this assembly may 
know that the LORD saveth not with sword and spear; for the battle is the LORD'S, and He will give you into our 
hand.'  

48 And it came to pass, when the Philistine arose, and came and drew nigh to meet David, that David 
hastened, and ran toward the army to meet the Philistine. 49 And David put his hand in his bag, and took thence a 
stone, and slung it, and smote the Philistine in his forehead; and the stone sank into his forehead, and he fell upon 
his face to the earth. 50 So David prevailed over the Philistine with a sling and with a stone, and smote the 
Philistine, and slew him; but there was no sword in the hand of David. 51 And David ran, and stood over the 
Philistine, and took his sword, and drew it out of the sheath thereof, and slew him, and cut off his head therewith. 
And when the Philistines saw that their mighty man was dead, they fled. 52 And the men of Israel and of Judah 
arose, and shouted, and pursued the Philistines, ….54 And David took the head of the philistine, and brought it to 
Jerusalem; … 
 

Questions:  
 

1. This story appears in the Old Testament (the Hebrew Bible). What do you think was the ultimate purpose 
of the story? Explain.  

 
 
 
 
 
 
 

2.  What is the popular modern-day meaning of the phrase “David vs. Goliath?” <--research if you haven’t 
heard of it.  Do you think that the story from the Hebrew Bible justify the popular meaning of the phrase? 
Explain.  

 

 

 

 

 

 



 

Source 15b: Malcolm Gladwell’s TED Talk on David and Goliath. New York. September 2013. 

https://www.ted.com/talks/malcolm_gladwell_the_unheard_story_of_david_and_goliath - click on the link or 
search for TED Talk on David and Goliath. 

Questions:  

1. Summarize Malcolm Gladwell’s interpretation of the Biblical story (What is his main argument and what 
kind of evidence does Malcolm Gladwell present to support his version of the story?) 
 
 
 
 
 
 
 
 
 
 

2. Do you find his explanation/argumentation clear, assertive, and convincing? Explain.  

 

 

 

 

 

3. What do you think is the ultimate moral of his interpretation?  (←open – ended question. Provide your 
answer in complete sentences) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://www.ted.com/talks/malcolm_gladwell_the_unheard_story_of_david_and_goliath


 

 

Part 2b: Constructing your own arguments (13 points) 

Consider this! As AP World History student, you will be expected to construct your own written arguments on a 
consistent basis. More specifically, over the course of the upcoming school year, you will be expected to develop 
the following disciplinary practices (as stated in the AP World History Course and Exam Description):  

● Make a historically defensible claim in the form of an evaluative thesis 
● Support an argument using specific and relevant evidence 
● Use historical reasoning to explain relationships among pieces of historical evidence 
● Consider ways that diverse or alternative evidence could be used to qualify or modify an argument 

Let’s focus on the highlighted parts of the disciplinary practices. In this class you will learn how to construct short 
answer responses, many of which will be based on textual or visual prompts (primary and/or secondary sources), 
document-based question essays (DBQs), as well as responses to long essay questions.  As previously stated, a 
good claim (thesis/argument) must be clear, assertive, and convincing. Here is a more detailed breakdown of this 
statement:  

Clear = Claim or thesis directly responds/answers to the given topic and/or its multiple subtopics. 

Assertive = Claim or thesis is phrased in a form of a definitive statement. It is an argument/position, not a fact. 

Convincing = Claim or thesis is supported by multiple specific examples (evidence) in the rest of your response. 

In addition, your claim/thesis should meet “the goldilocks condition” – not too vague, and not too specific! You 
will develop the feel for this part of your writing skills gradually during the upcoming school year.  “The goldilocks 
conditions” for short answer responses are a bit different compared to the ones for your main arguments in an 
essay. Short responses are much …. shorter than essays. They usually consist of 3-5 sentences. Short response 
arguments must be direct and specific! Below, you will find samples of “good” and “bad” theses as well as “good” 
and “bad” short answer responses.  

Sample Essay Topic: Analyze main reasons behind the Spanish conquistadors’ success in their conquest of Native 
American Empires during the 16th century. 

Samples and Brief Explanation: Samples and Brief Explanation: 

Spanish conquistadors, such as Hernan Cortez and 
Francisco Pizarro, defeated Native American Empires of 
the Aztecs and Inca in the 16th century.   ← this is a “bad” 
thesis because: (1) It restates the topic, instead of 
providing the “main reasons;” (2) It is a fact, not an 
argument. 

Spanish conquistadors subdued Native American Empires 
because of politics, technology, and ecology. ← this is 
also a “bad” thesis” because it is way too vague and too 
brief in addressing the topic. 

Spanish conquistadors were able to subdue 
Native American Empires due to the Europeans’ 
superior technologies, lack of native Americans’ 
resistance to the “Old World” diseases, as well as 
internal political tensions within the native 
empires.  ← this is a “good” thesis because: (1) it 
clearly and directly addresses the topic; (2) it is 
argumentative; and (3) it previews three main 
ideas that will need to be “proven” (supported 
by concrete examples in each body paragraph). 



 

Sample Short Answer Topic: Identify and explain ONE factor that allowed China to enjoy a favorable balance of 
trade with European states prior to the Opium Wars of the 19th century.  

Sample Answer and Brief Explanation: 

China had a favorable balance of trade with Europe prior to 
the Opium Wars of the 19th century. Europeans wanted 
many Chinese goods, and Chinese merchants made those 
goods very expensive. In return, China didn’t have an 
interest in anything offered by Europeans. So, China 
benefited from their trade with Europe, and Europe did 
not.  ← this is an unsatisfactory short answer response 
because:  (1) First sentence of the response is a 
restatement of the prompt and is not argumentative; (2) 
Response does not contain specific/concrete evidence to 
support a claim; (3) Last sentence is a restatement of the 
prompt. It should be a commentary that deals with causes 
and/or consequences of the stated argument (in this case: 
causes and/or consequences of the favorable balance of 
trade for China!) 

Sample Answers and Brief Explanation:  

Growing demand for Chinese products on European markets 
and Chinese insistence that the payments for these products 
must be made in silver allowed China to enjoy a favorable 
balance of trade with Europe before the Opium Wars. Chinese 
silk, tea, and porcelain were a “big hit” in Europe, not only 
among ultra-rich, but, as prices of these products decreased, 
with the expanding industrial middle class of European 
consumers as well. Precious metals, especially American-mined 
silver, were used to purchase these highly valued Chinese 
commodities. In this situation, Chinese exports far exceeded 
Chinese imports and resulted in the favorable balance of trade 
for China. This arrangement also reinforced the Chinese view of 
Europeans as “barbarians” and, in turn, put more pressure on 
Great Britain and other major European powers to reverse this 
condition. ← this is a very good short answer response 
because: (1) the first sentence directly addresses the prompt; 
(2) the response includes multiple examples of specific 
evidence that support the argument; (3) the last sentence 
provides a commentary on the presented argument.  

 

Now, it is YOUR TURN!!! It is your turn to construct a short answer response! (You will not be asked to produce 
an essay). Do your best to follow the format presented below:  

Elements of Short Answer 
Response: 

Explanation: 

 

Topic Sentence (TS) 

 

An argumentative statement that directly and clearly responds to the prompt. 

 

 

Concrete Details (CD) 

 

Specific evidence (most likely expressed in multiple sentences) that illustrate and/or 
support your topic sentence. 

 

 

Commentary/Analysis (C) 

 

A sentence or two that addresses either the causes/explanations of an argument (stated 
in the topic sentence),  the consequences of that argument, or the significance of your 
claim.  



Your task: After carefully reviewing provided background information and definitions as well as links below, 
construct a short answer (one paragraph) response to the following prompt:  

Topic: Identify and briefly explain any ONE specific instance of historical globalization and/or collective learning 
in human history. (Your response could include inter-zonal / inter-regional globalization and/or collective 
learning as well as instances of globalization and/or collective learning within individual zones/regions).  

Background information and definitions: 

Globalization is a process of 
interaction and integration among 
the people, companies, and 
governments of different nations, a 
process driven by international trade 
and investment and aided by 
information technology. This process 
has effects on the environment, on 
culture, on political systems, on 
economic development and 
prosperity, and on human physical 
well-being in societies around the 
world.  In the modern sense, this 
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process is very intense, rapid and 
global in nature, but the examples of 
globalization that could fit this 
definition or parts of this definition 
from human history are 
overwhelming.  

Collective learning is an ability to 
accumulate more innovation with 
each passing generation than is lost 
by the next. It has allowed humans 
to exploit our ecological niches with 
increasing efficiency …. Through 
foraging, agriculture, and heavy 
industry collective learning has 
raised the carrying capacity of the 
population, allowing for more 
potential innovators, who in turn 
raise the carrying capacity, thus 
creating even more innovation. 
Gradually, over 250,000 years of 
humanity, the population has risen 
and we have generated increasingly 
complex societies and have 
developed the capacity to harness 
an enormous amount of energy.  

15

The Four World Zones - 
https://www.khanacademy.org/partner-content/bi
g-history-project/expansion-interconnection/expa
nsion/a/the-four-world-zones 

(you may want to explore other links on the page 
linked above!) 

 

The History of Our World in 18 Minutes -  
https://www.ted.com/talks/david_christian_big_hi
story?language=en 
 
 
(pay attention to the thresholds of complexities 
mentioned in the presentation, especially the ones 
related to human history!) 

Provide your response in the space below (if neatly handwritten) or electronically (email attachment or sharing 
response on GoogleDocs).  

 

 

 

 

 

 
 

14 http://www.globalization101.org/what-is-globalization/ 
15 David Baker, “Collective Learning as a Key Concept in Big History,” 
http://www.sociostudies.org/almanac/articles/collective_learning_as_a_key_concept_in_big_history/ 

 

https://www.khanacademy.org/partner-content/big-history-project/expansion-interconnection/expansion/a/the-four-world-zones
https://www.khanacademy.org/partner-content/big-history-project/expansion-interconnection/expansion/a/the-four-world-zones
https://www.khanacademy.org/partner-content/big-history-project/expansion-interconnection/expansion/a/the-four-world-zones
https://www.ted.com/talks/david_christian_big_history?language=en
https://www.ted.com/talks/david_christian_big_history?language=en
http://www.sociostudies.org/almanac/articles/collective_learning_as_a_key_concept_in_big_history/


Part 3: Preview of Geographic Knowledge (24 points) 
Consider this! Students need basic geographical knowledge in order to understand world 
history. Geospatial awareness is fundamental knowledge necessary for students to build an 
understanding of cross-cultural contacts, trade routes, migrations, etc., which constitute key 
concepts in the AP World History course. Because geographic naming conventions are not 
universal, these maps [provided below] define regions and show the locations and commonly 
used names of regions that students are likely to encounter on the AP World History Exam.[1] 
 

 
 

World Regions – A Closer Look 

 
 
 



Here are another two maps of regions used in AP Human Geography (FYI) 
 

 
 

 
Your task: See next page! 

 
 

[1] AP World History: Course and Exam Description, AP College Board, 2017, p.32. 



 Your task: Research geographic regions involved in or connected by the following 
historical developments. (1) Provide answers in the spaces provided (see example 
below). (2) Identify provided regions and connections (when applicable) on each attached 
map. Most answers will include multiple regions. (You do not have to provide time 
periods/years for your historic developments!) 
  

Historical 
Development: 

Regions involved / connected: 

Example: Agriculture 
emerged 
independently in 
Mesopotamia, the Nile 
River Valley, 
Sub-Saharan Africa, 
the Indus River Valley, 
the Yellow (Huang He) 
River Valley, Papua 
New Guinea, 
Mesoamerica, and the 
Andes. 

(1) Mesopotamia – Middle East (SW Asia) 
(2) The Nile River Valley – NE Africa (Middle East) 
(3) Sub-Saharan Africa – Central Africa 
(4) The Huang He River Valley – East Asia 
(5) Papua New Guinea – Oceania / Melanesia 
(6) Mesoamerica – North / Central America 
(7) The Andes – South America (West Coast) 
 
 

 
 



a). Trade networks, 
such as the Silk Roads 
and the Indian Ocean 
system, facilitated the 
exchange and mixing 
of people, products, 
religions, and 
technologies. 
 

Eurasian regions connected by the Silk Road (ex: East Asia): 
________________________________________________________ 
________________________________________________________ 
Regions connected by the Indian Ocean Trade Network (ex:East 
Africa): 
________________________________________________________ 
________________________________________________________ 
  

  



b). During the 7th and 
8th centuries, Islam 
encompassed 
territories from Spain 
to the Indus River 
Valley. Eventually, 
mostly through 
peaceful means, Islam 
reached Sub-Saharan 
Africa as well as 
Indonesia. 
 

Regions encompassed by the spread of Islam during the 7th and 8th 
centuries C.E: (ex: North Africa) 
________________________________________________________ 
 
Geographic regions for: 
(1) Sub-Saharan Africa -  _____________________________________ 
 
(2) Indonesia - _____________ 
  

  



c). The interconnection 
of Eastern and 
Western Hemispheres, 
made possible by 
transoceanic 
voyaging, transformed 
trade and religion and 
had a significant 
economic, cultural, 
social, and 
demographic impact 
on the world. These 
new connections in 
the Atlantic world were 
collectively known as 
the Columbian 
Exchange. 
 

Regions of the world directly engaged in the Columbian Exchange 
(ex: Western Europe): 
 
________________________________________________________ 
 
________________________________________________________ 
 
________________________________________________________ 

 



  
d). While Western 
European states 
established trade-post 
and territorial empires 
in Africa and Asia from 
the 15th through the 
18th centuries, 
land-based empires – 
including Manchu, 
Mughal, Ottoman, and 
Russia – expanded 
dramatically in size 
during the same 
period of time. 
 

  
Regions of the world encompassed by the greatest extent of each of 
the following empires: (Identify the core region(s) for each empire) 
 
(1) The Manchu Empire: ____________________________________ 
 
(2) The Mughal Empire: ____________________________________ 
 
(3) The Ottoman Empire: ___________________________________ 
 
(4) The Russian Empire: ____________________________________ 
  

 

  



e). The global economy of the 19th 
century expanded dramatically from the 
previous period due to increased 
exchanges of raw materials and finished 
goods in most parts of the world. 
European and, later, the U.S. companies 
benefited the most from these 
interactions. Examples of these 
exchanges included, but not limited to, 
opium produced in the Middle East and 
South Asia was exported to China, 
cotton from South Asia, Egypt, the 
Caribbean, and North America was 
exported to Great Britain and other 
West. European countries, and palm oil 
was extracted in Sub-Saharan Africa 
and exported to Europe. 
  
  

Identify: Regions of the world where the following countries are 
located or a country(ies) (or empires and/or colonies) that made up 
or controlled the provided regions in the 19th century!): 
 
(1) China - ________________________ 
 
(2) The Middle East - ___________________________________ 
 
(3) South Asia - _______________________________________ 
 
(4) Egypt - ______________________________ 
 
(5) The Caribbean - ____________________________________ 
 
(6) North America - ____________________________________ 
 
(7) Great Britain - ___________________________ 
 
(8) Sub-Saharan Africa - ________________________________ 

  

  



f). After the end of World War II, some 
colonies negotiated their independence, 
while other colonies achieved 
independence through armed struggle. 
Examples of peaceful transition include 
India and the Gold Coast from the 
British Empire.  Examples of 
independence through armed struggle 
include Angola from the Portuguese 
Empire, Kenya from the British Empire, 
as well as Algeria and Vietnam from the 
French. 
  

Identify: Regions of the world where the following countries are 
located: 
 
(1) India - ___________________________________ 
 
(2) The Gold Coast (Ghana) - _____________________ 
 
(3) Angola - _______________________ 
 
(4) Kenya - _______________________ 
 
(5) Algeria - ______________________ 
 
(6) Vietnam - ____________________ 

 

 
ONE LAST THING! (3 points) 

Now that you are done with the summer assignment, take a look again at AP History Disciplinary 
Practices (they are all listed all the way up on p.2).  Reflect whether this assignment, in your 
opinion, provided a clear introduction to most of the Disciplinary Practices. Which part(s) of the 
assignment do you feel most comfortable with and which part(s) is/are you still anxious/unsure 
about? Be honest and provide your reflection in complete sentences. 
 

 
 



GRADING RUBRIC  

Graded Elements and Criteria: Possible 
Points: 

Points 
Earned: 

Part 1: Primary Sources: 
·   All questions based on primary sources are answered thoroughly 
·   Research – based questions contain clear, complete, and accurate explanations 
·   Answers to “argument and evidence” – based questions are clear and accurate 
·  Answers to analysis – based questions (HIPP) are complete and accurate 

  
0-5 
0-5  
0-15 
0-15  
0-40 

  

Part 2a: Secondary Sources: 
·   All questions based on primary sources are answered thoroughly 
·   Answers to “argument and evidence” – based questions are clear and  
    accurate + Answers to analysis – based questions (HIPP) are complete and accurate 

  
0-5 
0-15 

  
0-20 

  

Part 2b: Constructing Your Own Arguments: 
·   Your short-answer response is logical, historically accurate, and adheres to  
     the proper paragraph format 
·   Your short-answer response includes a clear and argumentative topic sentence (claim) 
·    Your short-answer response includes multiple pieces of concrete evidence  
     (examples) that support your claim / argument 
·   Your short-answer response includes a commentary sentence(s) that deals 
     with causes and/or consequences of your claim 

  
0-3 

 
0-2 
0-6 

 
0-2 
0-13 

  

Part 3: Preview of Geographic Knowledge: 
·   Answers to geography-based questions are complete and accurate 
·   Appropriate information is labeled neatly and accurately on each map 

  
0-12 
0-12  
0-24 

  

Short Reflection: Detailed, insightful, and easy to follow  0-3   

Final Grade:   0-100   

Consider this! This is an extra credit assignment. Students who complete the 
assignment will receive the following extra percentage points added to their final 
quarter 1 grade based on their performance on this assignment: 
 
-Scores of 49% or below will not receive any extra percentage points 
-Scores of 50- 59% or below will earn 1 extra percentage point 
-Scores between 60% and 69% will earn 2 extra percentage points 
-Scores between 70% and 86% will earn 3 extra percentage points  
-Scores of 87% or above will earn 4 extra percentage points 

    



 


